IMPROVING THE USE OF SIMPLE PAST TENSE IN WRITING RECOUNT TEXT BY USING INDUCTIVE METHOD by Suriana, Suriana et al.
1 
 
IMPROVING THE USE OF SIMPLE PAST TENSE IN WRITING  
































ENGLISH LANGUAGE EDUCATION STUDY PROGRAM 
LANGUAGE AND ART EDUCATION DEPARTMENT 
TEACHER TRAINING AND EDUCATION FACULTY 








IMPROVING THE USE OF SIMPLE PAST TENSE IN WRITING 
RECOUNT TEXT BY USING INDUCTIVE METHOD 
Suriana, Rahayu Apriliaswati, Gatot Sutapa 




The researcher conducted a research about teaching simple past tense in writing recount text 
by using inductive method. The purpose of this research was to investigate how inductive 
method improved the use of simple past tense in writing recount text. Based on the students’ 
problems in the class, the researcher used a classroom action research as the method of 
research. The subject of this research was the eighth grade students in class A of MTsN 2 
Pontianak in academic year 2016/2017. The result of this research showed that there was an 
improvement of students’ correct use of simple past tense in writing recount text. It was 
known from the observation and students’ writing assessment. In conclusion, the use of 
simple past tense in writing recount text improved by using inductive method. This inductive 
method is recommended for the English teacher when she/he teaches simple past tense in 
writing recount text.  
.  




In the case of grammar, it is deductively 
taught. Learners are provided the grammar 
rules and examples, told to memorize them, 
and then asked to apply the rules to other 
examples. Therefore, the teachers are 
challenged to use creative and innovative 
attempts in teaching grammar. So that, they can 
integrate grammar or structure into other 
language skills in such a way the goal of 
learning English is ultimately achieved. 
In learning grammar, students usually 
faced some problems. The researcher had 
observed the eighth grade students of MTsN 2 
Pontianak in Academic Year 2016/2017 class 
VIII A. In doing pre-research, the researcher 
observed students’ difficulties in writing 
simple past tense on the eighth grade students 
class A of MTsN 2 Pontianak. Most of them 
cannot use the regular and irregular verbs 
correctly. When the teacher asked them to 
write a sentence in past tense, they always put 
a base form of verb in the sentence. Besides 
that, the students admitted that they got 
confused in writing simple past tense 
sentences, putting the correct verb in a 
sentence, and they were not able to write a text 
in past tense. This problem happened when the 
teacher asked them to write a recount text to 
tell their last holiday. They did not know how 
to write it, differentiated the word do not and 
did not, they also cannot put the word 
was/were in a sentence correctly. Those things 
obstructed them to gain good writing ability in 
recount text. The teacher had tried to solve 
students’ problems by teaching simple past 
tense deductively. She explained the rules first, 
and then gave the example of sentences. 
Unfortunately, her teaching had not solved 
students’ problems yet. The students still got 
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confused and had some difficulties in learning 
simple past tense. 
Based on students’ problems in learning 
simple past tense above, the researcher offered 
an alternative solution to teach simple past 
tense by using inductive method on the eighth 
grade students of MTsN 2 Pontianak in 
Academic Year 2016/2017 class VIII A. 
Related to students’ problems, the researcher 
conducted a classroom action research by 
applying inductive method in teaching simple 
past tense. The researcher had already 
discussed this teaching method with the 
English teacher of MTsN 2 Pontianak. The 
teacher agreed to improve students’ writing 
simple past tense by conducting a classroom 
action research in teaching simple past tense by 
using inductive method. She was a participant 
in this research.  
There were some reasons why the 
researcher offered inductive method to teach 
grammar. First, this method guided students to 
be more actively involved in the learning 
process. They were asked to do a 
brainstorming and discussed with their friend 
about the material. Second, students were 
given the opportunity to discover the rules of 
simple past tense in recount text by themselves. 
It made their finding of making the rules more 
meaningful, memorable, and serviceable. The 
last, this inductive method helped students to 
understand and establish the English 
grammatical rule system in a way that was 
simple, logical, and also consistent with their 
intuition or grammatical judgments about the 
sentence structure. 
Inductive method meant that students 
were forced to find the rules by themselves and 
the teacher had to guide them to find the rules. 
An inductive method starts with some 
examples from which a rule is inferred 
(Thornbury, 1999). The students were not 
provided with any structures, the teacher just 
gave them an example and they had to discover 
it. In applying inductive method in teaching 
grammar, the teacher should follow the 
procedures of inductive method. According to 
(Ke, 2008), there are four steps of teaching 
grammar by using inductive method. First, 
students are given a representative set of 
sentences about an area of English grammar. 
Second, students are asked to generalize a 
grammatical rule to account for the set of 
English sentences. Third, students are asked to 
check and test the grammatical rule against 
new sentences about the same area of English 
grammar. Fourth, students are asked to revise 
the grammatical rule to accommodate the new 
sentences. This method led students to write 
simple past tense sentences in recount text 
correctly. Because of that, the researcher 
applied this method on the eighth grade 
students of MTsN 2 Pontianak in Academic 
Year 2016/2017 class VIII A. The purpose of 
this research is to improve students’ writing 
simple past tense skill. 
There are some previous studies had been 
done by researchers, Alzu’bi (2015) conducted 
a research entitle Effectiveness of Inductive 
and Deductive Methods in Teaching Grammar. 
He did the research to elementary stage and 
university level. The result of his research is 
students’ grammar achievement in elementary 
stage and elementary level improved through 
inductive method. Another research had been 
done by Gorat & Prijambodo (2013), entitle 
The Effect of Using Deductive Approach and 
Inductive Approach in Teaching English to 
Students on Their Conditional Sentence 
Mastery. They did the study to 64 SMK 
students in Surabaya in academic year 
2012/2013. The findings indicated that 
inductive teaching approach is more effective 
than deductive approach when used to teach 
conditional sentence. The result of the 
questionnaire indicated that students like the 
inductive approach and they were satisfied 
taught using inductive approach. Vogel et al. 
(2011) also conducted a research entitle 
Effectiveness of a Guided Inductive Versus a 
Deductive Approach on The Learning of 
Grammar in the Intermediate-Level College 
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French Classroom. Based on their research, 
they found that there was a significantly greater 
effect of the guided inductive approach on 
short-term learning. Analyses indicated that 
students who preferred explanations of the 
rules performed better with a guided inductive 
approach. 
Moreover, Putthasupa & Karavi (2010) 
had been done a research entitle Effects of 
Inductive Approach on Teaching Grammar in 
the Writing Course. The subject of their 
research is 80 second year majoring in English 
Faculty of Education at Suratthani Rajabhat 
University. The findings showed that the 
inductive approach positively affected the 
teaching of grammar in the writing course. 
This study indicated that the students who were 
trained through inductive approach had the 
significantly higher rate of knowledge than did 
the students who were taught with the common 
lessons through the regular lectures. The last, 
Kaur & Niwas (2016) conducted a research 
entitle Effectiveness of Deductive and 
Inductive Methods in Teaching English 
Grammar at Elementary Level. They applied 
the research to 35 students class VI at 
Elementary Level. Based on their finding, the 
inductive method came out to be better than 
deductive method in teaching of English 
grammar. 
In this research, the researcher improved 
the use of simple past tense in writing recount 
text by using inductive method on the eighth 
grade students class A of MTsN 2 Pontianak in 
academic year 2016/2017. This research used a 
classroom action research which was used to 
solve students’ problem in learning simple past 
tense. 
Inductive method is a method usually used 
in teaching and learning grammar. An 
inductive method starts with some examples 
from which a rule is inferred (Thornbury, 
1999). In applying inductive method, the 
teachers do not give the rule directly to the 
learners they just give list of sentences and 
from the sentences they ask the learners to 
discover the rule by analyzing the provided 
sentences. The inductive method moves from 
specific instances of language use to general 
rule explanation (Wang, 2012). The teachers 
need to provide the context of teaching when 
they teach grammar by using inductive method 
where the example of language use is used.  
Inductive method had familiar slightly 
different characteristic with deductive method. 
In place of the terms inductive and deductive, it 
may be easier to use the terms discovery 
learning respectively and rule-driven learning 
(Thornbury, 1999). The inductive (rule-
discovery) is strongly identified with methods 
of second language instruction that model 
themselves on first language acquisition, such 
as the Direct Method and the Natural 
Approach. These experiential methods of 
instruction share a basic assumption that 
language data (or input) is best processed 
inductively and without recourse to translation, 
while the deductive (rule-driven) approach to 
language teaching is traditionally associated 
with Grammar-Translation. The inductive 
method emphasizes learning discovery, where 
students generalize rules from a large amount 
of underlying examples. The teacher functions 
as a counselor and presents grammar rules after 
students have already noticed the target 
features of the language through participating 
in tasks. 
In applying inductive method in teaching 
grammar, the teacher should follow the 
procedures of inductive method. According to 
(Ke, 2008), there are four steps of teaching 
grammar by using inductive method. First, 
students are given a representative set of 
sentences about an area of English grammar. 
Second, students are asked to generalize a 
grammatical rule to account for the set of 
English sentences. Third, students are asked to 
check and test the grammatical rule against 
new sentences about the same area of English 
grammar. Fourth, students are asked to revise 




Recount text is one of the types of text in 
English that can be taught in teaching writing. 
Anderson & Anderson (1998, p. 24) stated “A 
recount is a piece of text that retells past 
events, usually in the order in which they 
occurred.” Its purpose is to provide the 
audience with a description of what occurred 
and when it occurred. Recount texts can be 
either written or spoken and it can be factual, 
personal or procedural (Hastuti, 2010).  
The followings are the examples of 
recount texts include: a newspaper report, 
one’s diary, biography or autobiography, letters 
and postcards, and conversation with friends. 
The structures of recount text are orientation, 
events, and reorientation. In orientation the 
researcher writes the introduction of 
participants, place and time. Then, the 
researcher describes series of event that 
happened in the past that is called an event. 
The last, the researcher writes reorientation. It 
is optional to state personal comment of the 
researcher to the story. The language features 
of recount text are: viewpoint (first and third 
person) – first predominantly used in personal 
recounts, using past tense, active voice is more 
common, and connectives of time – when, 
after, as, while, before, whenever, afterwards, 
as soon as, by the time. 
Based on the purpose of writing, teacher 
needs to implement the writing process in the 
classroom because it is useful for students and 
also for the teacher. Scrivener (2005) 
mentioned the reasons why it is useful to 
include work on writing in a classroom. Many 
students have specific needs that require them 
to work on writing skill: academic study, 
examination preparation and Business English 
are three common areas where written work is 
still very important. At the most basic level, 
students are likely to be involved in taking 
down notes in lessons such as the teacher; this 
is the skill that is worth focusing on. Writing 
involves a different kind of mental process. 
There is more time to think, to reflect, to 
prepare, to rehearse, to make mistakes and to 
find alternative and better solutions. It can give 
the teacher a break, quieten down a noisy class, 
change the mood and pace of a lesson, etc. 
The teacher can help the students in 
writing by setting the writing task, leaving the 
students to do it (perhaps as homework) then 
collecting it and marking it. A student can learn 
to become a better researcher by being actively 
encouraged and helped to follow through a 
series of preparatory steps before the final text 
is produced, and becoming more aware of that 
preparation process, so that it can be done more 
independently and transparently in future 
(Scrivener, 2005). For example, the teacher 
could help learners choose a topic, choose a 
genre, get ideas, discuss ideas with others to 
get new perspectives, select between ideas, 
sequence ideas, make notes, diagrams, etc, to 
help organize ideas, find grammar and lexis 
suitable for the text, do practice exercises on 
language items that will be useful, study 
sample and model texts similar to what they 
want to write, plan the organization of their 
text, draft a rough text, get feedback on 
content, get feedback on language use, co-write 
sections of text in groups, make alterations and 
rewrites, write a final version, and find 
appropriate readers. 
METHOD  
In this research, the researcher conducted 
a classroom action research which was the 
researcher observed the class to find out the 
problems that students faced in learning 
English. Then, the researcher analyzed the 
causes and decided the action should be done 
to solve the problems. The researcher found 
that students had a problem in learning simple 
past tense especially in using the correct use of 
regular and irregular verbs and writing simple 
past tense sentences (positive, negative, 
interrogative). The researcher used inductive 
method to solve the students’ problems.  
Action research involves learning in and 
through action and reflection, and it is 
conducted in a variety of contexts, including 
the social and caring sciences, education, 
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organization and administration studies, and 
management. Because action research is 
always to do with learning, and learning is to 
do with education and growth, many people 
regard it as a form of educational research 
(McNiff & Whitehead, 2002). A basic action 
research process can be described as: we 
review our current practice, identify an aspect 
we want to improve, imagine a way forward, 
try it out, and take stock of what happens. After 
that we modify our plan in the light of what we 
have found and continue with      the ‘action’, 
evaluate the modified action, and so on until 
we are satisfied with that aspect of our work. 
Kurt Lewin developed a theory of action 
research as a spiral of steps involving planning, 
fact-finding (or reconnaissance) and execution 
(Lewin, 1946) cited in (McNiff & Whitehead, 
2002), and which later came generally to be 
understood as an action–reflection cycle of 
planning, acting, observing and reflecting. 
 
Bagan 1. The cycle of classroom action 
research 
(1) Planning: identifying the problem and 
preparing the plan of action; (2) Acting: doing 
the teaching based on the plan that have been 
formulated; (3) Observing: observing the 
process of teaching and learning; (4) 
Reflecting: evaluating and analyzing the result 
of the action. Then, the researcher and the 
teacher decide to revise the plan or continue to 
the next cycle. 
This cycle would then go on to the next 
cycle of re-planning, acting, observing and 
reflecting, and perhaps produce a new cycle. 
 
Bagan 2. The cycle of classroom action 
research 
 
The first stage of doing action research was 
planning. The researcher needed to make a 
plan about the acting that would be applied. 
According to Herr & Anderson (2005), action 
research is best done in collaboration with 
others who have a stake in the problem under 
investigation. In action research the researcher 
cannot done the research without the 
collaborator. That was why in this research the 
researcher collaborated with the English 
teacher of MTsN 2 Pontianak in preparing the 
lesson plan, the media, and handout that was 
used in teaching and learning process. The 
researcher discussed about the observation 
checklist, interview sheet, and field note with 
the teacher. Beforehand, the researcher trained 
the teacher to apply the inductive method in 
teaching simple past tense. 
After doing the planning, the teacher 
needs to do acting stage. The teacher taught the 
lesson of simple past tense using inductive 
method by these following steps: 
(1)  The teacher introduced a short story of 
recount text to the students as a context which 
simple past tense sentences were used. She 
asked students to find what tense that was used 
in that text. The students were given the 
opportunity to do a brainstorming about the 
text; (2) The teacher applied some techniques 
in the teaching learning process those are: 
Cooperative Integrated Reading Strategy, 
Write Around Activity, Spontaneous Group 
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Discussion, Prompting and Probing Questions, 
Cloze Technique, Thin & Thick Questions, and 
Base Impromptu Skits on Dialogues; (3) The 
teacher gave some examples of sentences in 
simple past tense and guided students to 
formulate the rules of simple past tense; (4) 
The students formulated the rules of simple 
past tense by answering the questions from the 
teacher and discussing with their friend; (5) At 
the end of lesson, the teacher gave an 
assessment to the students. 
In doing the acting, the researcher needed 
to observe the teaching and learning process 
and the effect of applying the inductive method 
in teaching simple past tense. The researcher 
observed the teacher’s performance and 
students’ responses by using observation 
checklist (see appendix B-1 on page 91) and 
field note (see appendix C-1 on page 94) to 
take notes of what happened during the 
teaching-learning process. While interview 
sheet was used to know what students and 
teacher felt after teaching and learning simple 
past tense by using inductive method, 
moreover, students’ correct use of regular and 
irregular verbs and writing simple past tense 
sentences was observed by calculating the 
score of their assessment. 
The researcher and the teacher evaluated 
the teaching-learning process that had been 
done by using inductive method. In this step, 
they analyzed the information from observation 
checklist, field notes, and also the students’ 
score of the assessment. The researcher and the 
teacher created a new plan for the next cycle if 
the improvement had not reached.  
RESEARCH FINDING AND DISCUSSION 
Finding 
The researcher implemented a classroom 
action research to solve students’ problems and 
to improve students’ writing of recount text at 
the eighth grade students in class A of MTsN 2 
Pontianak in Academic Year 2016/2017. The 
students faced problems in writing the correct 
use of regular and irregular verbs of simple 
past tense and writing simple past tense 
sentences (positive, negative, interrogative). 
This research was conducted in three cycles. 
The material that was used in this research was 
recount text. The aim of teaching technique 
that was implemented in this research was to 
improve the use of simple past tense in writing 
recount text. 
Based on the result of observation, 
interview, and the analysis of students’ writing 
assessment, students’ correct use of regular and 
irregular verbs of simple past tense and writing 
simple past tense sentences (positive, negative, 
interrogative) improved by using Inductive 
Method. Below explanations were the findings 
based on the specific problem formulations: 
 
The Teaching Techniques of Inductive 
Method  
Students’ correct use of regular and 
irregular verbs of simple past tense was a 
problem that was faced by students. The 
teacher applied some techniques to solve the 
students’ problem: first, the teacher used 
recount text as the context of teaching. In 
implementing inductive method in teaching 
simple past tense, the teacher needed the 
examples. In this research, the teacher used 
recount text in which simple past tense 
sentences were used. She used a short text 
about someone’s experience on her holiday and 
a dialogue between two people talked about his 
experience on holiday in the first cycle. These 
text helped students to understand the correct 
use of verbs in simple past tense. The teacher 
took the examples of simple past tense 
sentences from the text and guided students to 
find the rule of simple past tense based on the 
examples. Unfortunately, the teaching learning 
process in the first cycle was not satisfying yet. 
The students were still confused about the 
correct use of verbs in simple past tense. They 
also were not able to write a recount text yet. 
So, the teacher and the researcher decided to go 
to the next cycle.  
In the second cycle, the teacher used two 
texts. The first text was a recount text entitled 
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A Beautiful Day at Jogja. This text told about 
someone’s experience on her holiday. The 
second text was a dialogue between two people 
talked about her experience on holiday. This 
text helped students to know the examples of 
simple past tense sentences (positive, negative, 
interrogative) in writing recount text. The 
teacher mentioned some sentences as the 
examples from those texts. Here was the 
example of sentences mentioned by the 
teacher:  
(+) I went to Bali Island last holiday. 
(--) I did not go alone. 
(?) Did you go alone? 
From those examples, the teacher guided 
students to formulate the rule of simple past 
tense. In the second cycle, the students had 
understood the use of verbs in simple past 
tense. They were able to write the verbs of 
simple past tense correctly. But, the teacher 
and the researcher decided to continue to the 
next cycle because the students were still had a 
problem in writing simple past tense sentences. 
They were not able to write a recount text yet. 
So, the teacher continued to the next cycle to 
solve this problem.  
In the third cycle the teacher only used a 
recount text as the context. The text was a 
dialogue between two people entitled Go to the 
Bookstore. They talked about their activity last 
Sunday. The teacher used different topic from 
the first cycle and the second cycle to make the 
variation of the text. So, the students were not 
bored when they read the text. In this cycle, the 
teacher emphasized the examples of simple 
past tense sentences. She mentioned the 
examples of simple past tense sentences based 
on the text. Here were the examples: 
(+) I bought two novels and some stationery. 
(--) I did not go anywhere. 
(?) Did you buy any books? 
After mentioned the examples of simple 
past tense sentences, the teacher guided 
students to formulate the rules of simple past 
tense. In this cycle, the students formulated the 
rules of simple past tense correctly and they 
were able to write a recount text. The teacher 
and the writer decided to end the cycle because 
the students’ problem in writing simple past 
tense sentences already solved by the teacher.  
Second, the teacher used Prompting and 
Probing Questions in every cycle to help 
students formulating the rule of simple past 
tense. She applied this technique in associating 
stage. She gave some questions to guide 
students in finding the rule. Before asked 
questions, the teacher wrote the example of 
simple past tense sentences based on the 
recount text on the whiteboard. She wrote 
some sentences like: 
I went to Mimi Land Beach with my family 
last week. 
    I did not go alone 
    Did you go alone? 
After that, the teacher started to ask 
questions to the students. The examples of the 
questions were: (1) Ada yang tau nggak ini 
contoh kalimat apa? (Do you know what kind 
of sentences used in these examples?); (2) 
Apakah kalian tau simple past tense? (Do you 
know simple past tense?);  (3) Nah sekarang 
lihat pada contoh ini. Kalimat simple past 
tense dimulai dengan kata apa? (Now, look at 
this example. Simple past tense sentence 
started with the word ...?)                  
When the teacher asked questions, the 
students answered the questions while learning 
the material. The teacher guided students to 
know about the subject, verbs, and adverb of 
time that was used in simple past tense. She 
explained those materials by asking to the 
students. For the material of verbs that was 
used in simple past tense, the teacher explained 
one by one started from the regular verbs then 
irregular verbs. Moreover, the teacher asked 
some representative students to write the 
examples of simple past tense sentences on the 
whiteboard. Here was the students’ writing 




Yesterday I played volleyball with my 
friends. 
I swam with my friends last Sunday. 
We studied English last Saturday. 
This strategy trained the students to use 
the correct use of verbs in simple past tense by 
writing the examples on the whiteboard. So, by 
using prompting and probing questions the 
students were able to answer the questions 
from the teacher and they were able to write 
the correct use of regular and irregular verbs in 
simple past tense. It was proved when the 
teacher asked them to write a dialogue in pairs, 
they wrote the sentences by using the verbs of 
simple past tense correctly.  
The weakness of this strategy was when 
the teacher asked questions, only the middle 
and high level students that answered the 
questions while the lower level students only 
kept silent. Because of that, in the second and 
third cycle the teacher appointed some lower 
level students to answer the questions. So, in 
the third cycle the students were able to write a 
recount text by using the correct use of verbs in 
simple past tense. 
The last, the teacher also used Cloze 
Technique to improve students’ correct use of 
regular and irregular verbs of simple past tense. 
The teacher applied this technique in cycle 2 
on communicating stage. The teacher wanted 
to make sure that the students already 
understood the correct use of verbs in simple 
past tense. In the second cycle the students did 
not ask to write a recount text but the teacher 
gave a guided writing first by completing a 
passage before wrote a recount text.  
The teacher prepared a dialogue with 
some blank words and asked students to 
answer it individually. The part that was 
emphasized in the dialogue was the use of 
verbs, was/were, and did. The students were 
easier to understand the verbs that were used in 
the dialogue because the teacher already 
provided some selection words and they just 
needed to change those words into past form. 
In this technique, the students trained to fill the 
passage by using the correct verbs of simple 
past tense. Some selection words also helped 
them to answer all of the passage correctly. As 
the result, the students’ correct use of regular 
and irregular verbs improved after the teacher 
applied this Cloze Technique in 
communicating stage. The students had 
understood the correct use of verbs of simple 
past tense when the teacher conducted the 
second cycle. 
The teacher needed a context in teaching 
simple past tense by using inductive method. 
She used recount text which simple past tense 
sentences were used. In cycle one, two, and 
three the teacher used a dialogue as the 
example of recount text. The dialogue in the 
first cycle was about two people talked about 
her holiday. Then, the dialogue used in second 
cycle also talked about holiday. While the 
dialogue used in the third cycle was about two 
people talked about their activity last Sunday. 
The teacher changed the topic of the dialogue 
in the third cycle in order to make the variation 
of the recount text. It made students did not 
feel bored to read the recount text. These 
dialogues were used as the examples of simple 
past tense sentences in recount text. The 
teacher took some sentences from the dialogue 
as the example. Here was the example of 
sentences taken by the teacher from the 
dialogue: 
My cousins stayed in Kuta. 
Did you take any pictures? 
We took many pictures with the beautiful 
sceneries there. 
I did not go with my parents. 
That was great. 
The students knew the examples of simple 
past tense sentences (positive, negative, 
interrogative) from the dialogues. The teacher 
also taught non verbal sentences of simple past 
tense by using the examples from the dialogue. 
The dialogue provided the examples of simple 
past tense sentences that helped students in 
formulating the rule of simple past tense. So, 
the students were able to write simple past 
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tense sentences in recount text because they 
already understood the rule of simple past 
tense.  
Prompting and Probing Questions was a 
technique that was used in inductive method to 
guide students in formulating the rule of simple 
past tense. The students would easier to write 
the simple past tense sentences if they had 
known and understood the rule of simple past 
tense. Because of that, the teacher applied 
prompting and probing questions in associating 
stage to guide students in formulating the rule 
of simple past tense. The teacher gave some 
questions to the students and they discovered 
the rules based on the examples. They 
formulated the rules of verbal and non verbal 
sentences of simple past tense. The teacher also 
asked some representative students to write the 
examples of simple past tense sentences. After 
they already understood the rules, they were 
asked to write a recount text in writing 
dialogues activity. 
Prompting and Probing Questions 
improved students’ writing simple past tense 
sentences by training students to write the 
sentences on the whiteboard. Moreover, in this 
technique the students were guided to 
formulate the rule of simple past tense. It made 
students easier to write the sentences because 
they had known the correct rule of simple past 
tense. In the third cycle, the students had 
already understood the rule of simple past tense 
and they were able to write simple past tense 
sentences in recount text. 
In the third cycle, the teacher applied Base 
Impromptu Skits on Dialogues in 
communicating stage. This technique helped 
students to elaborate their ideas in writing a 
recount text. It gained students to write simple 
past tense sentences (positive, negative, 
interrogative) easily. The procedures of this 
technique were the students worked in pair and 
they had to write a dialogue. Beforehand, the 
teacher provided numerous short situational 
dialogues. Each situation was written on a 
small piece of paper. Then, the teacher rolled 
those small papers and every pair chose one 
paper. After that, each pair started to write a 
dialogue based on the situation or topic that 
they had. The teacher gave some clues to make 
students easier in elaborating the dialogue. 
Finally, in the third cycle, this technique 
improved students’ writing simple past tense 
sentences (positive, negative, interrogative) 
because in this technique the students trained to 
write a recount text in pair. They were allowed 
to discuss and share their ideas or their 
knowledge with their pair. The situation that 
was given by the teacher also helped them in 
elaborating their ideas. The teacher also gave 
some clues to help students in writing the 
recount text. Here were the dialogue was 
written by the students: 
Ima: Hi Inas. Where did you go last 
Sunday? 
Inas: I went to karaoke place last Sunday. 
Ima: Wow. Did you go with your family? 
Inas: No, I didn’t. I went with my best 
friend. 
Ima: Ohh. Did you go by motorcycle? 
Inas: Yes, we did. We went there by 
motorcycle. 
Ima: Hmm… What song did you sing? 
Inas: I sang many song. 
Ima: What song did you favorite? 
Inas: I favorite song is “Takkan Berpaling 
Darimu” from Rossa. 
Ima: Wow. That was nice. 
Discussion 
The researcher did this research to solve 
students’ problems in writing simple past tense 
sentences. The researcher found that students 
had problems in writing the correct use of 
verbs in simple past tense. Another problem 
was the students had a problem in writing 
simple past tense sentences (positive, negative, 
interrogative). The researcher offered an 
alternative solution to the teacher to solve these 
problems by using inductive method. So, in 
this research the researcher collaborated with 
the teacher to solve the students’ problems. 
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Inductive method was a method usually 
used in teaching grammar. The teacher used 
this method to teach simple past tense. In 
inductive method, the teacher taught simple 
past tense by giving the examples first then the 
students generalized the rule of simple past 
tense based on the examples. The teacher used 
a recount text as a context of teaching which 
the examples of simple past tense sentences 
used. This recount text helped students to know 
the correct use of verbs in simple past tense 
and generalize the rule of simple past tense. 
The teacher also used dialogues as the 
examples of simple past tense sentences. The 
students learnt how to write simple past tense 
sentences through the dialogue. 
Besides using the recount text, the teacher 
also applied some additional techniques in 
teaching learning process. She used write 
around strategy to improved students’ correct 
use of verbs in simple past tense. It was an 
interesting strategy, but this strategy could not 
improve students’ correct use of verbs in 
simple past tense. The students felt confused in 
doing this strategy, and it took longer time. The 
students were difficult to write because they 
did not know about simple past tense. So, the 
teacher thought to apply another technique that 
was cloze technique. Cloze technique was a 
simple and easy technique to do. The students 
felt easier in doing this technique that focus on 
improving students’ correct use of verbs in 
simple past tense. Finally, this technique 
improved students’ correct use of verbs in 
simple past tense. 
The teacher solved students’ problem in 
writing simple past tense sentences (positive, 
negative, interrogative) by using the examples 
of dialogue in recount text. Besides that, the 
teacher also used base impromptu skits on 
dialogues strategy to improve students’ writing 
simple past tense sentences. This strategy 
allowed students to write simple past tense 
sentences in recount text easily. As the result, 
this strategy improved students’ writing simple 
past tense sentences in recount text. Moreover, 
the teacher applied some techniques like 
cooperative integrated reading strategy and 
spontaneous group discussion to make students 
became more active in the class. 
In inductive method, the students 
generalized the rule of simple past tense based 
on the providing examples. In this research, the 
teacher helped students to generalize the rule of 
simple past tense by using prompting and 
probing questions. The teacher gave some 
questions to the students. The questions aimed 
students to find the rule of simple past tense. 
This prompting and probing questions also 
helped students in knowing the correct use of 
verbs in simple past tense and writing simple 
past tense sentences. 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on the discussion of this research, it 
was found that students’ correct use of regular 
and irregular verbs of simple past tense and 
students’ writing simple past tense sentences 
(positive, negative, interrogative) in writing 
recount text on the eighth grade students in 
class A of MTsN 2 Pontianak improved from 
cycle to cycle by using Inductive Method. 
There were some techniques that helped 
students to improve the use of simple past 
tense in writing recount text. The students’ 
correct use of simple past tense improved 
through recount text, write around activity, 
prompting and probing questions, and cloze 
technique. Moreover, students’ writing simple 
past tense sentences improved through recount 
text, write around activity, prompting and 
probing questions, and base impromptu skits 
on dialogues. The implementation of some 
techniques in teaching learning process made 
students engaged with the lesson and became 
more active in the class. 
Suggestion  
There are some suggestions based on the 
findings of this research. First, Inductive 
Method is recommended for the English 
teacher to improve the use of simple past tense 
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in writing recount text. This method allows 
students to formulate the rule of simple past 
tense through the example. So, the teacher may 
prepare the recount text as an example. He/she 
should choose the interesting topic that is 
related with students’ life or something that 
have been experienced by them because it will 
make them easier to understand and share their 
ideas. Second, the teacher should prepare some 
techniques those are appropriate with inductive 
method. He/she may use techniques that can 
make students become more active in the class. 
Third, the teacher should manage the time well 
in the teaching learning process. He/she have 
to create an interesting activity that can help 
students explore their thinking but also have to 
consider the time so that other stages of 
learning can be done smoothly. Fourth, in 
Inductive Method, the students find the rule of 
simple past tense based on the example. The 
teacher should guide the students to formulate 
the rule. He/she may use prompting and 
probing questions to make them easier in 
formulating the rule of simple past tense. Fifth, 
the teacher should motivate students to build 
their confidence and also give them 
opportunity to share their ideas or ask 
questions. Sixth, the teacher has to know about 
the level of students. He/she should use the 
appropriate assessment to the students and the 
time allocation. He/she may ask students to 
write a dialogue with interesting topic. This 
assessment may improve students’ writing 
simple past tense sentences (positive, negative, 
interrogative). Besides, the students feel happy 
and enjoyable when they work in pair. They 
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